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Abstract
This  paper  describes  the  training  practices  that  were  applied  in  an  in – service   EFL  teacher  training  course,  which  aimed  at  acquainting  teachers  with  principles  of  the  major  innovation  of  the  DEPPS  curriculum  adopted  in  the  new  EFL  state  school  course books.  The  practices  were  informed  by  the  European  Profile  of  Teacher  Training  (Kelly,  2004)  and  based  on  the  philosophy  of  teacher  development  (Freeman,  1989,  et al.).  They  used  a  combination  of  the  Task – based  Learning  approach  ( Willis,  1996, et al.) and  the  Loop -  input  approach  (Woodward,  1991),  which  required  the  teachers’  active  involvement  in  the  completion  of  professional  tasks  with  the  aim  of  promoting  their  collaboration,  inquiry,  reflection,  and  decision-making  skills,  thus  promoting  their  “learning  by  doing”.  The  practices  were  designed  on  the  basis  of  a  needs  analysis  survey  conducted  in  the  beginning  of  the  course  and  evaluated  through  learning  diaries  and  evaluation  sheets  completed  in  the  end  of  each  session.
1.  Aims,  objectives,  and  description  of  the  training  course

The  course  aimed  at  raising  the  teachers’  awareness  of  the  DEPPS  innovation  and  training  them  in  its  implementation  in  an  experiential  way  since  it  involved  them  in  completing  practical  professional  tasks.  The  participants  were  expected  to  become  aware  of  the  innovative  principles  and  practices,  acquire  theoretical  background,  and  develop  practical  skills,  so  as  to  feel  confident  to  implement  them  by  adapting  the  tasks  completed  in  the  sessions  to  the  requirements  of  their  classrooms.  Furthermore,  they  were  expected  to  enhance  their  life – long  learning  skills,  such  as  collaboration,  inquiry,  reflection,  self – assessment,  and  evaluation  skills,  and,  generally,  to  develop  the  ability  to  implement  innovations  and  approach  curricula,  teaching,  and  learning  in  a  critical  way.  

The  course  was  designed,  implemented,  and  evaluated  in  the  framework  of  a  research  carried  out  for  an  MA  dissertation  for  the  Hellenic  Open  University.  Attendance  was  optional  for  EFL  teachers  of  primary  and  secondary  education.  It  took  place  in  Karditsa,  Greece  from  September,  2009  to  May,  2010.  It  was  attended  by  approximately  thirty  teachers.  It  consisted  of  four  two – hour  sessions,  which  dealt  with  the  following  topics  based  on  the  DEPPS  curriculum:  a)  Learner – centered  teaching,  b) Assessing  through  language  portfolios,  c)  Teaching  and  learning  through  project  work,  and,  d)  Mediation  approach  in  the  EFL  classroom  (see  APPENDIX  I:  “Syllabus  of  the  course”,  APPENDIX  V: Views  about  learner  centeredness  and  learner  autonomy,  APPENDIX  VI: The  language  portfolio,  APPENDIX  VII:  Organizing  project  work,  and  APPENDIX  VIII:  Mediation  in  ELT  classrooms).  

2.  Theoretical  background
 The  training  course  is  theoretically  informed  by  the  European  Profile  of  Teacher  Training  described  by  Kelly,  Grenfell,  Allan,  Kriza,  and  McEvoy  (2004),  where  a  frame  of  reference  for  language  teacher  educators  is  included.  According  to  this  Frame  of  Reference  language  teacher  education  in  the  twenty-first  century  should  include  the  elements  of  integration  of  theory  and  practice,  promotion  of  innovative  teacher  education  practices  as  well  as  critical  enquiring  approaches  to  teaching  and  learning,  development  of  reflective  practices  and  self-evaluation  skills,  and  the  promotion  of  teachers’  life-long  learning  skills.  

The  practices  of  the  course  adopt  the  principles  of  teacher  development (Freeman,  1989,  et al.),  according  to  which  maturity  in  professional  attitudes  comes  as  a  result  of  an  interplay  among: a)  the  application  of  methods,  techniques,  and  tools,  b) the  teachers’  attitude  towards  teaching  and  learning,  
c) the  appropriate  elaboration  of  knowledge,   and,  d) the  teachers’  awareness  of  these  constituents.  
Also,  it  makes  use  of  reflection,  which  is  a  basic  element  of  Wallace’s  (1991)  “reflective  model”  of  training,  and  Ur’s  (1991)  “enriched  reflection  model”,  according  to  which  integration  of  theory  with  practice  is  necessary  for  effective  training,  since  knowledge  provided  by  external  factors  such  as  academic  resources  can  be  validated  through  knowledge  acquired  from  classroom  experience.  
Furthermore,  the  practices  apply  the  principles  of  Task-based  Learning  (Willis, 1996,  et  al.),  according  to  which  learning  can  become  more  efficient  if  it  takes  place  in  the  process  of  completing  a  practical  task  which  aims  at  a  real  outcome.  
Moreover,  Woodward’s  “Loop – input”  method  is  applied,  where  the  content  of  training  (i.e.  the  information,  skills  or  knowledge  to  be  taught) is  carried  by  the  process (i.e.  how  they  are  going  to  be  taught),  thus  involving  the   teachers  in  acquainting  with  the  theory  through  practicing  it  as  students  in  the  training  classroom  by  dealing  with  tasks  which  concerned  theory. 
Finally,  designing  the  course  was  based  on  Seedhouse’s  research  (1995)  on  linking  needs  with  aims,  course  design,  classroom  implementation,  and  evaluation.  As  a  result,  the  topics  were  chosen  by  the  participants  in  the  first  session  after  a  needs  analysis  survey,  which  they  conducted  in  the  training  classroom.      

3. Evaluation  of  the  training  practices – aims  and  tools  of  the  research  
The  research  was  conducted  for  the  purposes  of  the  dissertation  and  aimed  at  investigating  the  effect  of  the  training  practices  on  the  participants’  awareness  of  the  innovation  and  on  their  decision  for  implementation.  It  was  based  on  the  following  three  tools:

a)  a  questionnaire  (see  APPENDIX  II: Needs  Analysis  Survey  for  teacher  training  purposes),  which  aimed  to  collect  information  about  the  teachers’  present  awareness  of  the  DEPPS  principles  and  practices,  their  present  teaching  routines,  their  perception  of  the  need  for  the  DEPPS  innovation,  and  their  preferable  training  practices;

b)  A  learning  diary  (see  APPENDIX  III: Learning  Diary),  which  was  completed  at  the  end  of  every  session  and  involved  participants  in  self – assessment.  Furthermore,  it  served  the  purposes  of  the  research,  as  it  helped  detect  any  changes  in  their  awareness  of  the  innovation  and  their  decision  for  implementation;

c) An  evaluation  sheet  (see  APPENDIX  IV: Feedback),  which  was  completed  at  the  end  of  each  session.  
 4.  Main  results  of  the  research  

The  results  of  this  research  showed  that  the  training  practices  used  in  the  course   were  effective  in  raising  the  participants’  awareness  of  the  innovation,  but  failed  to  persuade  them  on  their  implementation. In  particular:

· The  teachers  declared  to  be  aware  of  most  of  the  innovative  principles  and  practices,  but  a  moderate  percentage  had  implemented  them;
· A  high  percentage  declared  that  they  became  more  fully  aware  of  the  principles  and  practices,  but,  in  most  sessions  a  moderate  percentage  of  the  participants  set  a  goal  for  implementing  them  in  the  future;
· A  high  percentage  declared  to  be  motivated  by  the  task-based  approach  applied  in  the  sessions, but,  a  small  percentage  declared  to  be  willing  to  adapt  the  main  tasks  of  the  training  sessions  for  implementation  purposes  in  their  classrooms.  
· In  most  sessions  a  high  percentage  of  the  teachers  considered  that  they  were  not  adequately  covered  from  a  theoretical  point  of  view  concerning  the  innovative  principles  and  practices  and  their  implementation;  
· Implementation  of  the  innovative  principles  and  practices  was  declared  to  be  directly  linked  to  the  attributes  of  feasibility,  practicality,  and  availability  of  resources  and  facilities  in  their  schools  and  to  close  guidance  of  the  whole  procedure.
5.  Main  conclusions  drawn  from  the  research

The  main  conclusions  drawn  from  the  results  can  be  summarized  as  follows:

· A  certain  number  of  the  participants  failed  to  realize  that  adapting  the  main  task  of  each  session  to  the  requirements  of  their  classroom  would  help  them  to  implement  the  innovative  principles  and  practices.  On  the  contrary  the  demand  for  more  theoretical  back  up  in  order  to  implement  them  can  be  justified  by  the  conjecture  that  teachers  have  probably   developed  deeply  rooted  perceptions  of  putting  theory   to  practice,  thus,  finding  it  difficult  to  be  guided  by  practice  towards  theory.  This  could constitute  an  obstacle  for  creating  a  critical  approach  to  curricula,  teaching,  and  learning.    
· The  Task – based  Learning  approach  could  lead  to  effective  raising  of  awareness  of  the  innovation,  but  requires  the  implementation  of   practices  in  real  teaching  contexts,  where  the  tasks  applied  in  the  training  classroom  could  be  adapted,  implemented,  and  evaluated,  thus  leading  to  valid  outcomes.  Therefore,  training  could  become  more  effective  if  it  was  incorporated  in  the  teaching  routines.

·  The  fact  that  teachers  resisted  implementation  although  they  had  developed  awareness  of  the  innovation  leads  to  the  conclusion  that  motivation  is  required  for  implementing  an  innovation.  This  could  be  achieved  through  providing  teaching  environments  with  resources  and  facilities,  offering  interested  parts  extra  bonuses  for  implementation,  and  improving  the  attributes  of  feasibility  and  practicality  as  far  as  the  innovation  is  concerned. 
Conclusion

The  practices  described  in  this  paper  were  applied  in  an  in-service  training  course  and  aimed  at  training  EFL  teachers  in  principles  of  the  DEPPS  innovation  in  an  experiential  way.  They  used  the  Task – based  Learning  approach  and  the  Loop – input  approach,  which  involved  the  participants  in  completing  professional  tasks  that  dealt  with  the  innovative  principles.  They  were  designed  on  the  basis  of  the  teachers’  needs.  They  were  evaluated  by  the  participants.  From  its  results  it  was  concluded  that  the  approaches  that  were  applied  successfully  raised  teachers’  awareness  of  innovative  principles  and  practices  but  their  implementation  is  rather  related  to  real  teaching  contexts  having  the  required  facilities  and  to  the  teachers’  practical  guidance  for  it.  Also,  it  was  concluded  that  the  experiential  method  which  was  used  allows  proceeding  from  practice  to  theory,  which  was  rather  far  from  the  participants’  way  of  thinking.
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APPENDIX I

SYLLABUS  FOR  THE  TRAINING  COURSE

DESCRIPTION  OF  THE  COURSE:  The  course  comprises  four  sessions  lasting  two  hours  each.  It  focuses  on  the  principles  and  practices  of  the  DEPPS curriculum  applied  in  the  new  course books  for  primary  and  junior  high  school,  which  were  introduced  in  September  2009.  It  is  an  in-service  course  for  teachers  of  different  levels  of  experience.  

AIM   OF  THE  COURSE:  The  course  intends  to  raise  the  participants’  awareness  of  the  theoretical  and  practical  framework  of  the  principles  and  practices  involved  in  the  new  books  and  train  them  on  these  principles  in  an   experiential  way.

OBJECTIVES  OF  THE  COURSE:  By  the  end  of  the  course  participants  are  expected  to:

· have  become  aware  of  the  purposes  and  implications  of  the  innovative  principles  and  practices of: a) learner-centered approach, b) portfolio  assessment, c) project work, and d) mediation  applied in  the  new  school  textbooks; 

· have  gained  practical  insights  and  theoretical  support  on  them,  so  as  to  feel  confident  to  apply  them  in  their  teaching  classrooms;   

· have  developed  inquiry,  collaboration,  reflection,  self-assessment  and  evaluation  skills  to  enhance  their  life-long  learning  ability   through  task  completion,  as  well  as  filling  up  learning  diaries  and  evaluation  sheets,  so  that  they  are  able  to  cope  with  the  innovative  principles  and  practices  in  their  classroom.

METHODOLOGY:  The  course  adopts  a  Task-Based  training  mode  to  train  the  teachers  in  the  innovative  principles  of  the  new  books.  This  means  that  the  three – phase  cycle  of  Task-Based  language  teaching  is  applied:

· The  first  phase  focuses  on  providing  the  theoretical  support  concerning  the  innovative  principles  in  order  to  prepare  the  participants  for  completing  a  task  related  to  them. 

·  In  the  task  phase  the  participants  are  involved  in  the  completion  of  this  task,  which  applies  Woodward’s  (1991)  “Loop  Input”  method,  where  the  process  of  the  session  is  relevant  to  the  content.  The  tasks  are  completed  in  pairs  or  in  groups,  and  their  completion  requires  the  participants’  collaboration,  inquiry,  and  decision-making  skills.  

·  In  the  third  phase  the  task  outcome  is  discussed  and  linked  to  the  teachers’ everyday  practice. Furthermore,  the  learning  diaries  and  evaluation  sheets  are  filled  in,  requiring  the  participants’  reflection  on  and  self-assessment  of  their  learning  experience,  and  their  evaluation  of  the  course.   

RATIONALE:  The  syllabus  of  this  training  course  rejects  the  concept  of  training  as  a  set  of  skills  to  be  imparted  from  the  trainer  to  the  teachers  and  promotes  the  holistic  concept  of  training  as  a  set  of  skills  and  values  to  be  developed  through  teacher  contribution,  interaction  between  teachers’  needs  and  syllabus  aims,  and  negotiation  between  previous  and  new  learning,  so  it  aims  at  the  development  of  the  teacher  as  an  individual  professional. The  theoretical  framework  of  the  present  study  is  informed  by  the   European  Profile  of  Teacher  Training,  which  was  recently  proposed  (Kelly,  2004),  offering  a  Frame  of  Reference  for  Language  Teacher  Education.  This  framework  describes  the  function  and  structure  of  Teacher  Education,  the   body  of  knowledge,  the  teaching  strategies,  skills  and  values  that  should  be  promoted  in  it,  and  the  political  and  social  context  in  which  it  is  developed.  Furthermore,  it  includes  the  research  projects  that  formed  the  basis  for  the  development  of  its  principles.  

      The  Frame  of  Reference   proposes  forty  elements  that  teacher  education  in  the  twenty-first  century  should  include  in  order  to  promote  co-operation,  exchange  and  mobility  among  Europe’s  language  teachers.  These  elements  include:  

·  the  integration  of  theory  and  practice  in  educational  courses;   

·  the  development  of  a  critical  and  enquiring  approach  to  teaching  and  learning  in  training;  

· the  training  in  teaching  methodologies  and  modern  techniques  and  activities; 

· the  development  of  reflective  practice  and  self-evaluation;  

· the  training  in  adapting  teaching  approaches  to  educational  contexts  and  learners’  needs; and  

· the  development  of  life-long  learning  skills.

 Through  these  elements  the  Frame  of  Reference  aims  at  describing  the  linguistic,  pedagogical  and  methodological  skills  which  are  required  for  language  teachers  to  be  effective  and  develop  professionally  (Kelly, 2004).

    Summing  up,  these  elements  (among  others)  define  the  characteristics  that  in-service  teacher  education  should  have  according  to  the  European  Profile  for  Language  Teacher  Education.  They  are  adopted  in  the  theoretical  basis  of  the  present  study,  particularly:

· the  integration  of  theory  with  practice,   as  it  is  realized  in  the  task  completion  through  the  “loop input”  technique  (Woodward,  1991);
· the  trainee – centered  approach  to  training,  as  it  is  realized  through  the  completion  of  questionnaires  and  learning  diaries,  and  
· the  development  of  reflective,  self-assessment,  and  evaluation  practice,  as  it  is  realized  through  filling  up  the  learning  diaries  and  evaluation  sheets.  
· the  topics for the course were chosen by the trainees themselves on the basis of a pre-course needs analysis questionnaire
These  training  practices  are  expected  to  promote  the  teachers’  open-minded      attitudes  to  innovative  projects  in  education.  
TOPICS:  1.  Learner – centered  approach  

                 2. Portfolio  assessment  

                 3. Project  work

                 4. Social  mediation 

SESSION  1

TOPIC:  Learner – centered  approach  

	Description
	The  session  lasts  two  hours.  It  focuses  on  the  issue  of   learner  autonomy  and  the  role  that  learners’  needs  can  play  in  the  development  of  aims,  and  course  design.  

	Aim
	It  aims  at  highlighting  the  role  of  the  learners  in  a  learner – centered  classroom. Specifically,  it  aims  at  highlighting  the  importance  of   learners’  needs  in  the  development  of  teaching  aims,  course  design, syllabus  implementation, and evaluation.    

	Objectives
	By  the  end  of  the  session  participants  should  be  able  to :

· discuss  the  importance  of  needs  analysis  in  the  development  of  a  learner-centered  classroom for  more  effective  learning  and  teaching   environments  

· identify  their  own  teaching  needs  concerning  the  principles that  the  new  books  introduce  

· specify  the  topics  of  the  training  course  on  the  basis  of  their  teaching  needs  

· discuss  the  development  of  aims, objectives  and  practices  in  an ELT  classroom  according  to  learners’  needs. 

	Rationale
	  The  learner-centered  approach  rejects  the  philosophy  of  the  learners  being  the  empty  jugs  to  be  filled  with  knowledge  that  the  teacher  only  owns.  It  acknowledges  the  importance  of  background  schemata  (that  is  prior  knowledge)  that  each  learner  has  and  the  different  styles  individuals  use  to  attain  knowledge.  It  focuses  on  the  identification  of  the  learners’  needs  and  proposes  differentiated  teaching  practices  in  order  to  satisfy  these  needs.  According  to  research  (Seedhouse, 1995) identification  of  learners’  needs  can  effectively  lead  to  specification  of  teaching  aims,  selection  of  course  materials,  implementation  of  approaches,  and  evaluation  of  their  outcomes.  Flexibility  in  teaching  is  one  of  the  key  terms  of  the  learner-centered  classroom.  

	Methodology/

Procedures

Time 

estimation:

1. 20 min

2. 40 min

break   10 min

3. 30 min

4. 10 min

5. 10 min

5 
	1. Pre-task:  Tutor  raises  participants’ background  schemata  concerning  the  issue  of  learner-centeredness  and  learner  autonomy.  Participants  read  three  extracts  discussing  these  notions.

2.Task:  Participants  fill  in  a  Needs  Analysis  Questionnaire concerning  their  background knowledge  of  the  new  approaches  and  practices,  their  teaching  styles,   and  their  preference  on  training  modes. The  task  aims  at  having  participants  identify  their  teaching  needs  and  specify  the  topics  of  the  training  course  as  a  result  of  this  survey.

3.Post – task:  Participants  are  given  a  Needs  Analysis  Questionnaire  applied  in  an  ELT  classroom.  They  discuss  the  development  of   possible  teaching  aims  and  objectives  based  on  this  questionnaire.

4. Participants  fill  in  a  learning  diary.

5. Participants  fill  in  an  evaluation  form.

	Materials
	Photocopies of  articles,  questionnaires, learning  diaries, feedback  sheets

	Evaluation
	Through  learning  diaries  and  feedback  sheets

	References
	Hedge, T. (2000). Teaching  and  Learning  in  the  Language  Classroom. 

                             Oxford: Oxford  University  Press.

Seedhouse, P. (1995). Needs  analysis and  the  General  English 

                       classroom.  ELT journal  vol. 49/1: Oxford University Press

                       6th grade of  primary school  teacher’s  book


SESSION  2

TOPIC:  Portfolio  assessement  

	Description
	It  lasts  two  hours.  It  focuses  on  the  issue  of  portfolio assessment  as  an  alternative  way  of  assessing  learners’  overall  achievements  in  second  language  learning.

	Aim
	This  session  aims  at  raising  the  participants’  awareness  of  the  principles  and  design  of  a  language  portfolio  as  an  assessment  tool.    

	Objectives
	By  the  end  of  the  session  participants  should  be  able  to       

· identify  the  role,  principles, and origin  of  language  portfolio  assessment

· apply  the  steps  of  portfolio  implementation  to  design  a  sample  of  classroom-based  portfolio   

· implement  portfolio  assessment  in  the  training  classroom  

	Rationale
	Language  Portfolios  are  used  in  the  ELT  classroom  as  an  alternative  way  of  assessing  students’  language  development.  They  provide  a  continuous  record  of  the  learners’  language   achievements,  which  are  assessed  from  a  holistic  perspective. They involve  learners  in  the  teaching and  learning  process and  develop  their  reflection  and  self-assessment  capacity,  thus  helping  them  to  become  more  autonomous  in  learning.  Generally,  language  portfolios  present  certain  advantages  over  one-off  tests  and  formal  examinations,  because  they include  the teaching/ learning  goals,  the  students’  work,  the  criteria  for  assessment,  the  learners’  self-assessment,  and  the  teachers’ (or  others’) assessment.  Furthermore,  they  remove  the  time  and  stress  pressure  from  assessing,  give  good  face  validity  to  it (i.e.  they  assess  what  has  been  taught),  and  have  positive  washback  effect  to  the  teaching  procedure (i.e. the  course  can  be  modified  to  meet  the  learners’  needs  and  increase  their  motivation and  participation). 

	Methodology/

Procedures

Time

estimation:

 1:  30 min

 2:  40 min

break: 20 min

 3:  30 min

 
	 1.Pre-task :Tutor  sets  the  aim  of  the  seminar  and  raises participants’ background schemata about  portfolio  by  asking  questions  and  providing  information  about  the  background  and  design  of  a  classroom-based  language  portfolio. 

2.Task A: Two  groups (primary/secondary  school  teachers) are   formed to  design a  sample classroom-based  portfolio  following  the  guidelines  given (activity D)  

3. Task B: Participants fill in  the  diaries  in order to self-evaluate the learning experience they  had  during  the  task phase  above.

	Materials
	Copies  of: A. References  on  portfolio  assessment; B. A  European Language Portfolio sample; C/D. Guidelines  to  apply  a  classroom-based  portfolio  and  a designing  format; E. A training classroom  portfolio; a  learning diary; a  feedback  sheet; a photocopy of the Swiss Portfolio Checklist. 

	Evaluation
	Through    learning  diaries and  feedback  sheets  

	References
	Tsagari, K. (2004) Testing  and  Assessment  in  Language  Learning.

                              Vol.3. Patras: HOU

                   (2009) 4th grade primary school teacher’s book


SESSION  3

TOPIC: Project  work

	Description
	It  lasts  2  hours. It focuses  on  the  issue  of  organizing  a  project  as  an  example  of  content-based  instruction

	Aim
	The  aim  of  this  session  is  to  raise  the  participants’  awareness  of  the  implications of  applying  project  practice  in  their  language  classrooms  through  engaging  them  in  such  a  task  in  the  training  classroom.

	Objectives
	By  the  end  of  this  session  participants  should  be  able  to:     

· identify  the  principles  and  features  of  project  work;

· engage  in  adopting  or  adapting  a  list  of  guidelines  on  how  to  organize  a  project;  

· develop  a project  in  groups  on  designing  a  teaching-tips  tool  concerning  a  project

	Rationale
	Working  on  a  project  implies  the  application  of  content-based  instruction,  that  is,  promoting  meaningful  learner  engagement  with  language  and  content  learning.  This  has  a  number  of  benefits:

· It  employs  authentic  material. Learners  are  not  only  required  to  read  this  material  but  also  interpret  it  and  evaluate  it  as  well as  adapt  it  for  the  purposes  of  the  project.  So,  it  stimulates  higher-level  thinking  skills.

· It  provides  a  friendly  and  vibrant  learning  environment  that  requires  the  learners’  active  involvement.  So,  it gives  learners  responsibility  for  their  own  learning,  thus  promoting  learner-centeredness.

· It  fosters  a  community  of  co-operation,  enquiry,  and  problem  solving.

· It  applies  research  findings  in  educational  and  cognitive  psychology  according  to  which  thematically  organized  materials  are  easier  to  remember (Singer,  1990 in  Stoller,  2002),  and  the  presentation  of  coherent  and  meaningful  information  leads  to  deeper  processing  and  better  learning (Anderson,  1990  in  Stoller,  2002).

	Methodology/

Procedures

Time estimation:

1. 35 min

2.  50  min

break:  15 min

3. 20 min
	1.Pre-task: Tutor  sets  the  aim  of   the  seminar  and  raises  teachers’  background  schemata  about  project  work  by  asking  questions  and  providing  information  on  the  principles  and  the  steps  of  designing  a  project. Under  the  title my  project  routine  teachers individually  make  a  list  of  the  steps  they  usually  follow  in  order  to  develop  a  project  in  their  classroom. 

2.Task: Teachers  develop  a  project  on  the  theme:  Tips  for applicable development  of  projects.  In  groups  they  discuss  their  project  routines  and  decide  on  a  list  of  tips  for  developing  applicable projects  in  the  classroom.  The list  is to  be  distributed  by  the  UTEK  to  all  the  EL  state  school  teachers  in  Karditsa  through  electronic  mail.  

3.Post-task:  Fill in  learning  diaries and  evaluation  sheets

	Materials
	Photocopies  of  project  work  material, spare  sheets  of  paper

	Evaluation
	Through  learning  diaries  and  evaluation  sheets

	References
	Stoller, F. (2002) Project  work: a  means  to  promote  language  and  content. In  Richards  and  Renandya: Methodology  in  Language  Teaching. Cambridge: Cambridge University Press

4th  grade  primary  school  teacher’s  book


SESSION  4

TOPIC:  Mediation  in  the  ELT  classroom

	Description
	It  lasts  two  hours.  It  focuses  on  the  social  practice  of  mediation,  the  reason  why  it  has become an important  competence,  and  the  way  it  is  carried  out   in the  (multiethnic) ELT  classroom.

	Aim
	The  aim  of  this  session  is  to  raise  participants’  awareness  of  the  role  and  practical  application  of  mediation  approach.

	Objectives
	By  the  end  of  this  session  participants  should  be  able  to:

· identify  the nature  and  role  of  mediation  in  communication; 

· discuss  the  role  of  the  teacher  and  the  learners  as  mediators and  social  actors  in  the  ELT  classroom;

· design  activities  involving  mediation  as  they  are  required in  the  KPG  exams.

	Rationale
	  According  to  the  CEFR   and  the  DEPPS,  mediation  is  a  new  approach,  which  is  used  to  alleviate  problems  of  communication  caused  by  the  multiethnic  reality  in  our  modern  world. Therefore,  teachers  have  to  

· raise  awareness  of the  nature  and  importance  of  mediation;

· be  trained  on  the  way  it  is  carried  out  through  completing    relevant  tasks,  so  as  to  gain  experience  before  they  try  it  out  in  the  classroom; 

· design  mediation  activities,  since  they  constitute  part  of  their  professional  duties.    

	Methodology/

Procedures

Time 

estimation:

1. 35 min

2. 35 min

break: 15min

      3.  35 min
	1. Pre-task: Tutor  sets  the  aim  of   the  seminar  and  raises  discussion  on  mediation in communication  by  asking questions  and  providing relevant  information  from  authoritative  sources  (photocopy  A). Questions  set: i) What  is  mediation?  ii) What  examples  of  mediation can you give?  iii) What  do  mediators  do?  iv) How  can  mediation  activities  be  carried  out  in  the  classroom? (relevant answers in photocopy A: A,B,C,D)

2. Task: Teachers  are given photocopies of  the DEPPS (pp.365-6)  concerning  multilingualism (L1)  and  the  Framework  of  KPG  exams  (pp. 16-7) (L1)  and  are  required  to  use  mediation  in  order  to  write  a  list  (L2)  of  possible  activities  that  candidates  for  the  KPG  exam  may  be  asked  to  do  for  the  writing  and  oral  tasks  of  mediation.

3. Post-task: Teachers  fill  in  the  learning  diaries  in  order  to  self  evaluate  their  learning  experience  and  the  Feedback  sheets  in  order  to  evaluate  the  seminar.

	Materials
	a)Photocopy  including  extracts of  Dendrinos, B. 2006, pp. 12,13,17, and  article  from  the  ELT  News, 2008; b) Photocopy  of  Common  Framework  of  the  KPG  exams  ( in  L1,  pp. 16-7),  c) Photocopy    of  the  DEPPS  (in  L1,  pp.365-366). 

	Evaluation
	Through  learning  diaries  and  evaluation  sheets

	References
	 Dendrinos, B. (2006). Mediation  in  Communication,  Language 

                               Teaching  and  Testing.  Journal  of  Applied 

                               Linguistics, 22          

DEPPS,  (2001).  pp.365-6  On line,  Retrieved  August, 2009

 KPG  Framework of  Reference,  (2003).  pp. 16-7 On line. Retrieved 

                                                                     August, 2009  

Kourou, P. (2008).  The  Use  of  L1  in  the  Foreign  Language  Teaching

                  Process. ELT  News,  March, 2008. 

 


APPENDIX II

Needs  Analysis  Survey  for   teacher  training  purposes

Aim:   This  questionnaire  aims  at  collecting  useful  data  for  the  organization  of   training  courses  concerning  the  new  ELT  teaching  material   in  state  schools.  

Name:________________________________________________________

How  many  years  have  you  been  teaching?:_________________________

Please,  answer  the  following  questions  (put a tick  in  the  first  columns; write in  the  final  one) : 

1.  Which  of  the  following  principles  of  the  DEPPS  (Διαθεματικό  Ενιαίο  Πλαίσιο  Προγραμμάτων  Σπουδών)  are  you  aware  of   and  which   do  you  follow  in  your  classrooms?  Why? 

	
	I  know  
	I  follow
	I  don’t follow
	Because

	Differentiated  learning
	
	
	
	

	Co-operative,   learning
	
	
	
	

	Multiculturalism

 
	
	
	
	

	Multilingualism 


	
	
	
	

	Experiential  learning
	
	
	
	

	Project  work


	
	
	
	

	Portfolio


	
	
	
	

	Social mediation
	
	
	
	

	Self-assessment


	
	
	
	

	Cross-curricular  approach
	
	
	
	

	Computer  Assisted  Language  Learning  (CALL)
	
	
	
	

	Learning and  communicative strategies
	
	
	
	


2. Which  of  the  following  do  you   emphasize  in  your  classroom?  Why? In  the  empty space  provide  any  other  areas  you  emphasize.  

	
	I  emphasize  
	because

	Grammar 


	
	

	Vocabulary 


	
	

	Translation


	
	

	Drilling


	
	

	Reading  


	
	

	Writing  


	
	

	Listening


	
	

	Speaking


	
	

	Pronunciation


	
	

	Tasks 


	
	

	
	
	


 3.  How  necessary,  do  you  think,  are  the  following  in  an  ELT  course book?

In  the  empty  space   provide  any  other  elements  which  you  consider  necessary.

	
	Necessary
	Unnecessary
	Why ?

	Explicit  grammar  instruction  and  lots  of  grammar  exercises         
	
	
	

	Comparing   English  and  Greek  texts  
	
	
	

	Authentic  material


	
	
	

	Songs
	
	
	

	Activities  dealing  with  other  subjects  (e.g. History,  Maths, etc.)
	
	
	

	Equal  practice  on  all  four  skills (listening,  speaking,  reading,  writing)
	
	
	

	Dealing  with  learning  strategies
	
	
	

	Projects


	
	
	

	Self-assessment  corners
	
	
	

	Real - world  tasks

CDs,  videos
	
	
	

	Games 


	
	
	

	Computer  based  activities
	
	
	

	Drills 


	
	
	

	   


3. Which  of  the  following  modes  have  you  been  trained  with  so  far?  How  effective  was  it / were  they  in  your  professional  development,  helping  you  form  your  teaching  style?

	
	So  far  I  have  been  trained  with…
	Effective
	Ineffective 
	(If  you  chose  “ineffective”,  please,  state  reason.)

	Lectures,  presentations
	
	
	
	

	Workshops,  group  work
	
	
	
	

	Role  plays, simulations
	
	
	
	

	Task-based  learning
	
	
	
	

	Computer  Assisted  Learning
	
	
	
	

	Discussions,  elicitation
	
	
	
	

	Games 
	
	
	
	


                                                            THANK  YOU !!

APPENDIX III

LEARNING  DIARY

Name:________________________

Date:_________________________

Event:________________________________________________________

          (seminar  at  the  end  of  which  assessment  takes  place.)

Please,  fill  in  the  following  grid:

In  this  seminar…

	1.  I  learned …



	2a.  Most  of  all  I  liked …   

2b.  Why?



	3a.  Least  of  all  I  liked…

3b.  Why?



	4a. I  had  difficulty  in understanding…

4b. Why?



	5a.  I  realized  that  I  need  to  improve  in…

5b. I  am  planning  to  do  so  by…



	6a. Can  I  apply  what  I  learned  today  in  my  classroom? 

6b. If  “no”,  why not?

6c. If  “yes”,  what  is  the  first  step?



	7.  Do  I   have  any  comments?




APPENDIX  IV

FEEDBACK

 Put  a  tick  along  the  bars  in  order  to  evaluate  the  seminar.

The  room  was:

pleasant                                                                                                            unpleasant

The  aim  of  the  seminar  was:

clear                                                                                                                         vague

The  seminar  was:

practical                                                                                                    too  theoretical                                                                                                          

The  first  task  was:

useful                                                                                                                    useless

The  second  task  was:

useful                                                                                                                    useless

Participating  in  the  task  fulfillment   was:

interesting                                                                                                              boring

The  trainer  was:

organized                                                                                                      disorganized

audible                                                                                                               inaudible

The  suggested  practices  are:

applicable  in  the  classroom                                                                       not  feasible

APPENDIX V

Views  about  learner centeredness  and  learner  autonomy

  1.  …“self-determination”  suggests  that  the  individual  learner  can  reflect,  make  choices,  and  arrive  at  personally  constructed  decisions.  Barrow  and  Woods,  in  their  discussion  of  concepts  in  educational  philosophy,  describe  self-determination  as  involving  “the  notion  of  thinking  in  the  sense  of  reflecting,  calculating,  memorizing,  predicting,  judging  and  deciding”  (1988,  p.98).  This  implies  that  learners  should  not  be  passive  recipients  of  knowledge  but  should  use  their  abilities  for  “judging”  and  “deciding”  to  take  on  more responsibility  for  their  own  learning.  

         Societies  which  value  independence  of  thought  and  action  may  view  the  self-determining  person  as  a  desirable  end  result  of  education.  It  has  often  been  said  that  democratic  societies  protect  their  ideals  through  an  educational  process  which  has  as  its  goal  not  only  the  acquisition  of  knowledge  and  skills  but  also  the  development  of  independent  and  responsible  people.”  

         (from: Tricia  Hedge’s:  Teaching  and  Learning  in  the Language  Classroom,

                                                   2000,  p.82)

2.             “By  learner  autonomy  we  mean   the  capacity  for  active,  independent  learning.  The  basis  of  learner  autonomy  is  that  the  learner  accepts  responsibility  for  his/her  learning.  This  acceptance  of  responsibility  has  both  socio-affective  and  cognitive  implications: it  entails  at  once  a  positive  attitude  to  learning  and  the  development  of  a  capacity  to  reflect  on  the  content  and  process  of  learning   with a   view  to  bringing  them  as  far  as  possible  under  conscious  control.  Pupils  who  are  encouraged  to  take  responsibility  for  their  own  work – by  being  given  some  control  over  what,  how  and  when  they  learn – are  more  likely  to  be  able  to  set  realistic  goals,  plan  programs  of  work,  develop  strategies  for  coping  with  new  and  unforeseen  situations,  and  evaluate  and  assess  their  own  work.  They  are  able  to  learn  how  to  learn  from  their  own  successes  and  failures  in  ways,  which  will  help  them  to  be  more  efficient  learners  in  the  future.”   

                            (from   the  6th  grade  primary  school  teacher’s  book,  2009,  p. 7)

3. “Needs  Analysis  may  be  the  preferred  basis  for  design  because  of  the  concept  of  learner  authenticity,*  and  because a  direct  link  can  be  drawn  from  needs  to  aims  to  course  design,  classroom  implementation,  and  evaluation.  Given  current  interest  in  psycholinguistics  and  sociolinguistics,  examination  of  psychosocial  needs  may  be  a  rewarding  area  to  pursue,  and  the  concept  of  the  target  speech  community  can  be  especially  helpful  in  converting  psychological  needs  into  practical  aims  and  course  design”

*acceptance  by  the  learner  of  the  authenticity  of  a  given  text,  task,  etc

                                           ( from  Paul  Seedhouse’s  Needs  analysis  and  the 

                                         General  English  classroom,   ELT  journal,  1995,  p.59)   

APPENDIX  VI
                         A.          THE  LANGUAGE  PORTFOLIO

1. “Portfolio  is  an  alternative  kind  of  assessment,  which  allows  the  learners  to  record  their  achievements  and  progress  in  a  language.  It  is  actually an  open-ended  dossier,  where  the  learners  can  put  examples  of  their  work  which  show  what  they  already  know  and  what  they  can  do.  These  examples  could  be  (photocopies  of )  the  self-assessment  tests  or  any  other  tests  taken,  pictures/artwork,  written  work/homework,  project work  or  even  recordings  on  audio  or  video  tape  of  speaking  activities/songs,  letters  from  pen-friend  exchanges  and  diaries,  where  the  students  have  reflected  on  their  progress. Portfolio  assessment  helps  the  learners  realize  to  what  extent  they  have  achieved  the  learning  goals  of  the  course,  identify  and  remedy  weaknesses,  and  is  a   useful  source  of  information  for  parents.  Last  but  not  least,  it  serves  as  a language passport,  which  can  provide  valuable  information  to  aid  transfer  to  the  next  class  or  school.”  (D’ class  primary  school  teacher’s  book)

 “A  language  Portfolio  is  a  document,  or  an  organized collection  of  documents,  in  which  individual  learners  (the  “holders”)  can  assemble  over  a  period  of  time,  and  display  in  a  systematic  way,  a  record  of  their  qualifications,  achievements  and  experiences  in  language  learning,  together  with  samples  of  work  they  have   themselves  produced.”  (Council  of  Europe,  1997  in Tsagari, 2004, p. 143)

2. The  European  Language  Portfolio  (ELP) is   the  latest  in a  long  series  of  practical  tools  produced  by  the  Language  Policy  Division  of  the  Council  of  Europe.  It  is  divided  into  three  sections: the  Language  Passport,  the  Language  Biography,  and  the  Dossier.  Specifically: 

a) The  Language  Passport  section  provides  an  overview  of  the  individual’s  proficiency  in  different  languages  at  a  given  point  in  time. It  includes  a  record  of  formal  qualifications,  language  competencies  and  intercultural  experiences,  as  well  as  a  self-assessment  grid  based  on  the  Common  Reference  Levels  (Council  of  Europe, 2001a)  (see  photocopy  No 2: a  simplified  version  of  a  Language Passport,  for  more  details google: Swiss portfolio).

b) The  Language  Biography  is  the  section  where  the  learners’ conscious  reflection  of  the  learning  processes  takes  place. It  is  a  personalized  learning  diary,  showing  specific  achievements  in  language  learning.  It  includes a list  of  descriptions  of  objectives; a  personal  biography  of  language  learning  and  socio-  and  intercultural  experiences (e.g.“I learn through…”  statements,  “I use  the  language  to…” statements) ; a self-assessment  checklist  related (or not  related) to  the  Common  reference  levels; (see photocopy  No 3); a  reflection instrument  (see  photocopy  No 4).

c) The  Dossier  is  a  collection  of  pieces  of  personal  work  which  document  and  illustrate  learning  experiences  and  achievements.   (Tsagari, 2004)

          B.          A EUROPEAN  LANGUAGE   PORTFOLIO  SAMPLE

A.  MY  PASSPORT:  (A  record  of  children  attainment  in  language  skills) (sample)

Name:___________________________     Date:__________________

Languages  the  holder  speaks  and  relevant  level  of  skills                  

	Languages
	Speaking
	Listening
	 Reading
	Writing
	Levels 

	   
	   
	   
	   
	   
	A1,A2,B1,B2,C1,C2

	
	   
	   
	   
	   
	A1,A2,B1,B2,C1,C2

	
	   
	   
	   
	   
	A1,A2,B1,B2,C1,C2

	
	   
	   
	   
	   
	A1,A2,B1,B2,C1,C2

	
	   
	   
	   
	   
	A1,A2,B1,B2,C1,C2

	
	   
	   
	   
	   
	A1,A2,B1,B2,C1,C2


Evaluation  tool: the  Common  European  Framework  of  References  

Language  competencies                                    Intercultural  experiences

	
	

	
	

	
	


Certificates  and  Diplomas

Languages                      Level            Certificate title  and  Exam  Institution         Date         

	
	
	
	

	
	
	
	

	
	
	
	


B. MY  BIOGRAPHY:  (A  personalized  learning  diary,  showing  specific  

                                          achievements  in  Language  Learning)  (sample)

a)  A  list  of  the  learning  objectives  (sample)

1. I  need  to  understand…….         2.   I  need  to  practice……

3. I  need  to  memorize….               4.   I  need  to  use….

5.   I  need  to  write…   etc.     

       b)  A  self-assessment  checklist  (sample)

1. I  can  understand…                    2.    I  can  practice…

3.   I  can  use…                                4.     I  can  write…   etc.

        c)  A  reflection  instrument  (sample)

1. What / Why / How  did  I  learn?______________________

2. What  was  clear /  is  still  unclear / easy / difficult?___________

3. What  have  I  learned  about  my  learning  habits?_______

4. What  do  I  need  to  do  to  improve?_________________

C)  MY  DOSSIER:  (a  collection  of  pieces  of  personal  work) 

            C.   PRACTICAL  GUIDELINES  FOR  SETTING  UP  YOUR  OWN

                                 CLASSROOM – BASED  PORTFOLIO

1. Decide  which  learning/teaching  goals  to  assess. {Ask  yourself: “What  do  I  want  my  students  to  learn?” Choose  the  goals  that  meet  your  students’  needs  in  the  most  appropriate  way. Students  also  have  to  know  what  they  need  to  show  evidence  of  in  their  portfolios. They  can  set  their  own  goals  through  stating:  “We/I  need  to  understand…..” or “We/I  need  to  improve  in….”}

2. Specify  portfolio  format  and  content. {Format  could  be:  a  file  folder,  a  box,  a  container; furthermore: an  individual /a group /a class /an  electronic  portfolio - Content may  include: a) a  cover  letter  with  information  about  the  author  as  a  learner  and  the  overall  goal  that  has  to  be  achieved; b) a  table  of  contents; c) the  entries (obligatory  and/or  optional  ones); d) reflection instruments; e) self – assessment  forms. 

3. Introduce  the idea  of   portfolio  assessment  to  the  class  and  notify  other  interested  parties (audience).{Give  them clear  explanations  about  the  way  a  portfolio  is  used.}

4. Devote class- time  to practicing  reflection  and  self-assessment. {Use  agreed-on  criteria  for  self-assessment.  Students  could  write  brief  evaluation  statements  about  their  strengths and  weaknesses  (e.g. “I  can…”, “I  can’t….yet”, “I’m  good at….”, “I  need  to  improve  in…”) and  suggest  ways  to  improve (e.g. “I may improve by…”); or  they  could  use  ready-made  self-assessment  grids.(google: culture2coeintportfolio)} 

5. Monitor  progress  and  evaluate  the  portfolio  process.

                                                                      (extensively adapted  from Tsagari, 2004)

                          D.      A  CLASSROOM - BASED  PORTFOLIO

           (Answer  these  questions  as  a  guideline to  design  a  classroom-based 

                portfolio)

              1. Who  should  design and adapt  the  portfolio  and  who  should  own  it?

2. What  will  the  purpose(s)  of  the  portfolio  be? (create a  setting  goals instrument)

3. Which  of  these  aesthetic  elements  are  (if they are) needed:  a  cover page/title/table  of  contents/introduction, etc?

4. Who will  grade  the  portfolio and  how  will  it  be  graded? (define  audience and ways of their involvement: peers, other teachers, parents, etc) 

5. What  area(s)  will  be  assessed  by  the  portfolio?  Which  of  the  following  considerations  and  criteria  will  be used for assessing  and  self-assessing the  portfolio: quantity / quality / variety / accuracy / originality of  learners’ work,   growth in performance, changes  in  attitude,  thoroughness  of  self-assessment, etc? (create a criteria-for-assessment instrument  and a  reflection  instrument)

                                                      (extensively adapted from Tsagari, 2004) 

E. A  TRAINING  CLASSROOM  PORTFOLIO

             ( This  portfolio was  designed  by  answering  the  questions of  the

               guidelines format  provided in  the  previous  task)  

1. Designed by the trainer, adapted  by  the  trainees,  owned by  the  Union of  Teachers of  English of  Karditsa.

2. To  assess  the  changes  in  the  participants’  awareness  of  the  process  by  which  a  classroom-based  portfolio  is  designed;  to  reflect  on  the  process  of  producing  a  sample  classroom-based portfolio; to evaluate  the  quality  of  organization  and  presentation  of  the  seminar.

3. No  aesthetic  elements  needed

4. Who  grades:  Trainer,  seminar  participants, school  advisor,  HOU  supervisors—Way of  their  involvement:  by  using  the portfolio, adapting it, evaluating  its  effectiveness

5. Areas  to  be  assessed: knowledge  gained, most  preferable / least  preferable  parts of  the  training session, areas  of  difficulty / suggested  areas  for  improvement / suggested  methods of  improvement / suggested  steps of  portfolio  application. (please  fill in  Self-assessment sheet)

6. Criteria for  seminar  assessment:  Pleasant surroundings,  Clarity  of  aim,  Organization  of  presentation,  Quality  of  tasks,  Motivation  level,  Applicability  of  seminar content. (please  fill  in  Feedback  sheet)     

APPENDIX VII
ORGANIZING  PROJECT    WORK

A.  Projects  come  at  the  center  of  the  Cross-curricular / Cross-cultural  approach  and  are  communicative  activities  requiring  learners  to  work  mainly  in  groups  and  occasionally  individually  or  in  pairs.  They  enable  the  learners  to  realize  the  socio-cultural  dimensions  of  a  language  and  acquire  hands-on  experience  from  the  world  around  them.  They   involve  the  learners  in  a  process  of  questioning  oneself,  experimenting,  hypothesizing,  making  suggestions  or  proposing  solutions,  verifying  guesses  and  implementing  solutions  based  on  previous  experience.  Projects  cater  for  the  development  of  all  learners’  inclinations,  talents  and  interests  and  guide  them  into  developing  critical  thought.  They  also  expose  the  learners  to  multiculturalism  and  multilingualism  and  guide  them  into  discovering  knowledge  for  themselves  and  developing  skills  of  exploiting  resources,  such  as  the  Internet.

                                                           (4th grade  primary  school  teacher’s  book, p.10)

B.  Some  of  the  features  of  project  work  are: 

· It  focuses  on  content  learning  rather  than  on  specific  language  targets.  Real-world  subject  matter  and  topics  of  interest  to  students  can  become  central  to  projects.

· It  culminates  in  an  end  product  (e.g. an  oral  presentation,  a  poster  session,  a  bulletin-board  display,  a  report,  or  a  stage  performance)  that  can  be  shared  with  others,  giving  the  project  a  real  purpose. The  value  of  the  project,  however,  lies  not  just  in  the  final  product  but  in  the  process  of  working  toward  the  end  point. Thus,  project  work  has  both  a  process  and  a  product  orientation,  and  provides  students  with  opportunities  to  focus  on  fluency  and  accuracy  at  different  project-work  stages.                                                        (Fredricka  L. Stoller, 2002, p.110)

C. Steps  of  developing  a  project  in  a  language  classroom:

· STEP 1: Agree  on  a  theme  for  the  project.  Students  pool  resources,  information,  ideas,  relevant  experiences,  interesting  and  researchable  issues.

· STEP 2: Determine  the  final  outcome. Will  it  be  a  report,  letter,  poster, bulletin-board  display, debate,  oral  presentation,  information  packet, etc?

· STEP 3: Structure  the  project.  Ask  questions  like: What  information  is  needed? How  can  it  be  obtained,  compiled,  analyzed?  What  is  each  learner  going  to  do  in  it?

· STEP 4: Prepare  students  for  the  language  demands  of  step 5  (give  grids  or  charts  with  vocabulary, grammar  points, functions,  etc.)

· STEP 5: Gather  information. Which  is  most  appropriate for the  project? 
· STEP 6: Prepare  students  for  the  language  demands  of  step 7.
· STEP 7: Compile  and  analyze  information. Use  organizational  techniques  such  as  graphic  organizers.

· STEP 8: Prepare  students  for  the  language  demands  of  step 9. 

· STEP 9: Present  final  product.
· STEP 10: Evaluate  the  project. Use  a  reflection  tool.

                                                           (Fredricka  L. Stoller, 2002, p.112)

APPENDIX VIII
MEDIATION  IN  ELT  CLASSROOMS

  A.   “ I  view  [mediation]  as  a  form  of  everyday  social  practice  which  involves  meaning-making  agents  (that  is,  event  participants  who  create  social  meanings  during  the  process), in  acts  of  communication  that  require  negotiation  of  meaning  and  relaying  of  information  across  the  same  or  different  languages.”

                                                                       (Bessie  Dendrinos,  2006, p.12)

 B. For  example: “…a  Greek  speaker  of  English  is  very  likely  to  be  asked  by   another  speaker,  who  has  minimal  or  no  English,  what  was  just  said  by  an  English  speaker – say,  on  a  flight,  in  a  film,  an  email  or  phone  message  during  a  personal  or  professional  conversation.”   

                                                                        (Bessie  Dendrinos,  2006, p.13)

  C. “Mediators  participate  in  the  communicative  event,  become  interlocutors  and  turn  a  two way  into  a  three way  exchange,  interpreting  and  making  choices  they  think  are  useful  for  the  other  participants.  They  choose  which  messages  to  transfer  and  which  bits  of  information  to  relay  -  making  a  judgement  call  as  to  what  might  interest  or  be  relevant  to  the  other  participants.  The  information  relayed  is  often  in  the  form  of  a  report,  which  includes  only  those  pieces  of  information  considered  relevant  for  a  specific  event  by  the  mediator.  What  is  reported  depends  exclusively  on  the  context  of  situation  and  the  task  at  hand.”

                                                                        (Bessie  Dendrinos,  2006, p.17)

 3.  Luke  Prodromou  (on line)  “argues  that [a]  possible  use  of  L1  in  the  classroom  would  be  a  research  in  L1  followed  by  a  presentation  in  L2.  For  example,  following  textbook  work  on  famous  English  writers,  the  teacher  can  ask  the  students  to  research  famous  people  from  their  country  (using  L1  and  L2)  and  to  make  a  presentation  in  a  later  class,  in  L2.  An  alternative  could  be  a  local  history  project,  in  which  grandparents  are  interviewed  in  the  L1,  and  a  report  is  made  in  L2.

                                                          (Kourou, P., 2008,  in ELT News, March  2008)                                                                                   

TASK:  You want to inform your junior high school  students about the writing and speaking parts applying  MEDIATION of  the  kpg  exam.  READ  THE  INFORMATION  on  multilingualism from the  depps  curriculum  [pp. 365-6  (in  greek)]  AND  on  mediation  activities  from  the  framework  of  the  kpg  exams  [pp. 16-17 (in  greek)]. Then write  A  LIST  of  possible activities  they  may  be  asked  to  do  in  those  parts  of  the exam  (in  english).  Adapt the information  in  order  to be  friendly  to  the  teenage  learners.
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